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Abstract
This study sought to explore how competent final year student teachers of Turkish language and literature perceive themselves in 
terms of their content knowledge. To do this, a self-report instrument was administered to 95 students.  The analysis of the data 
revealed that participants of this study perceive themselves fairly competent in their field. However, their perception of content 
knowledge competence varied from one field to another. They perceived themselves most competent in properties of Turkish 
language than those of Turkish literature, Old Turkish literature achieving the lowest mean score. 
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1. Introduction
Teachers are expected to develop different competencies. These are usually referred to as content knowledge 
competence, general culture, and pedagogical knowledge competence (e.g. Küçükahmet, 2002; Sönmez, 2003).  Of 
these, content knowledge competence is of central concern to this study.  The content knowledge competence has 
been defined in the handbook by Higher Education Council and World Bank as "demonstrating the knowledge that 
is above the level required by the education programme"  (1998: 18-28). 
Components of content knowledge competence for different fields of teaching have also been defined by the 
Turkish Ministry of National Education (MEB, 2011). These are, for teachers of Turkish language and literature are 
as follows:
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Turkish Literature content knowledge competency 
x Being able to examine concepts, literary movements, theories, and texts;
x Being able to examine the periods of Turkish literature and their texts;
x Being able to analyze texts according to concepts, literary movements, and theories;
Grammar and language use competency
x Being able to examine languages according to their structures and origins;
x Being able to examine concepts and their socio-cultural functions;
x Being able to analyze the components of the language;
x Being able to analyze texts according to their structure, plan, language and rhetorical features; 
Most studies into teacher competencies focus upon pedagogical knowledge competency areas. Studies into 
content knowledge competency are scarce. Further, this study failed to identify any studies into content knowledge 
competency of student teachers of Turkish language and literature. With recent description of such fields of 
competence for Turkish language and literature teachers (see above MEB, 2011), it is timely and can be informative 
to explore how competent student teachers perceive themselves in their field. This is what this study intends to do. 
This study then aims to explore, how competent final year students of Turkish language and literature  perceive 
themselves in terms of basic content knowledge they are expected to develop over the course of their 4-year 
education.
2. Method
2.1. Setting and participants
This study was conducted at the Department of Turkish Language and Literature at ÇanakkaleOnsekiz Mart 
University, Faculty of Science and Arts. Through a convenience sampling procedure, 95 final year students (of a 
total of 150) participated in the study. Of these students, 21 were male while 74 were female. In terms of their grade 
point average (GPA), no significant gender difference was observed (M(female) = 2.18; M(male) = 2.08, t (92) =
919, p > .05).
2.2. Instrument
In this study, 5-point Likert-type questionnaire which includes statements related to Turkish literature, Turkish 
grammar and composition knowledge was applied to fourth grade students in the Turkish Language and Literature 
Department. Modern Turkish, Turkish Folk Literature, old Turkish literature and new Turkish literature were chosen 
as the learners’ competency areas. For each competency area, 11 questions, one being related to general competence
in a given area, were prepared to find out perceptions about different areas. These questions were prepared with 
regard to MEB(2011) and the education given in Turkish Language and Literature Departments. Statements related 
to competencies were read by the professors from the field, and the content validity was confirmed. Also, the 
cronbach alpha reliability coefficients of the sections of the questionnaire were above the acceptable level (Modern
Turkish=.77; Turkish Folk Literature= .82; Old Turkish Literature = .79 and New Turkish Literature = .84).
2.3 Procedures for data collection and analysis
The questionnaire was applied by the researcher, herself, during a lesson hour. The duration of filling the 
questionnaire was 15 minutes at most. Descriptive statistics were conducted in SPSS 16. 
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3. Findings
3.1. Students’ perceptions about general competencies
Descriptive statistics indicate that the students feel more competent especially in two subject areas when 
compared to other areas. These areas are Modern Turkish (M =3.28, SD =.49) and New Turkish Literature (M= 3.72, 
SD = .59). The participants feel less competent in the other two areas, respectively Turkish Folk Literature (M = 
3.28, SD = .64) and Old Turkish Literature (M = 3.09, SD = .62). The results are shown in Table 1. 
Table 1: Participants’ perceptions about their competence in different content areas
N Mean SD
Modern Turkish 95 3.78 .49
New Turkish Literature 95 3.72 .59
Turkish Folk Literature 95 3.28 .64
Old Turkish Literature 92 3.09 .62
3.2. Modern Turkish
The results indicate that the students reported their perceptions relative to different questions. The subjects that 
the students feel most competent are dividing the words into roots and suffixes easily (M= 4.11, SD = .765) and 
finding the types of meanings of the words in the texts (M = 4.02, SD = .69). In addition to this, the subjects that the 
students feel least competent are distinguishing words of foreign origin (M = 3.24, SD = 1.2) and knowledge about 
phrases (M = 3.45, SD = .796). However, it was figured out that the students have a low perception of the 
competence which is applying orthographic rules. The results are given in Table 2. 
Table 2: Participants’ perceptions about their competence modern Turkish
N Mean SD
I can easily divide the words into its roots and suffixes. 95 4.11 .76
I can find the types of the word meanings in the text. 95 4.02 .69
I do not have any difficulties in sentence analysis. 95 3.89 .83
I know where to use the punctuation marks correctly. 95 3.88 .88
I have the knowledge of Turkish phonological rules.  95 3.87 .71
I am proficient in Turkish linguistics. 95 3.87 .86
I can distinguish word types correctly. 95 3.77 .75
I have difficulties in orthography. 95 3.75 1.06
I can apply spelling rules. 95 3.73 .93
I have advanced knowledge on word groups. 95 3.45 .76
I have difficulty in distinguishing words of foreign origin. 95 3.24 1.20
3.3. New Turkish literature
Descriptive statistics indicate that the students feel more competent in the following subjects as providing 
information about the types of New Turkish Literature genres (M = 3.97, SD = .72) and commenting on new Turkish 
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literature genres (M = 3.93, SD = .91). The subjects that are given the least perception of competence are giving 
information about a written work (M = 3.51, SD = 1.02) and having knowledge about the language of the New 
Turkish Literature works (M = 3.40, SD = 1.22). The results can be found in Table 3. 
Table 3: Participants’ perceptions about their competence  new Turkish literature
N Ortalama SS
I can give some information about Modern Turkish literature’s works. 95 3.97 .72
I can comment on New Turkish Literature works. 95 3.93 .91
I can understand the era to which New Turkish Literature works belong. 95 3.84 .93
I have difficulty in commenting on New Turkish Literature works. 95 3.79 .89
I do not have difficulty in finding prosody and rhyme of poetic works. 95 3.78 1.05
I can give information on a writer when I hear his name. 95 3.71 .88
I have difficulty in commenting on prose. 95 3.69 .91
I am competent in New Turkish Literature. 95 3.68 .98
I can give information on a poet when I hear his name. 95 3.67 .86
I have difficulty in giving information about a literary work. 95 3.51 1.02
I do not have the sufficient knowledge of the language of works in New Turkish Literature 95 3.40 1.22
3.4. Turkish folk literature 
The students feel more competent in the following subjects such as distinguishing verbal and written cultural 
works (M = 3.93, SD = .878) and finding the rhyme and prosody of the Folk Literature works (M = 3.85, SD=; 
1.09). on the other hand, they feel less competent in having knowledge about minstrel literature (M = 2.82, SD =
1.17) and giving information about a literary work (M = 2.93, SD = 1.00). Table 4 shows the results. 
Table 4: Participants’ perceptions about their competence in Folk Literature
N Mean SD
I can distinguish between verbal and written cultural works. 95 3.93 .87
I do not have difficulty in finding prosody and rhyme of the works related to Folk Culture. 95 3.85 1.09
I can find the opinions in the works. 95 3.77 .93
I can comment on the types of Folk Literature poetry. 95 3.51 1.09
I can give information about the types of the works in Turkish Folk Literature. 95 3.21 1.06
I can give information about a minstrel poet. 95 3.14 1.00
I can give information about the era to which Folk Literature works belong. 95 3.08 1.05
I am competent in the subjects of Turkish Folk Literature. 95 2.98 1.19
I have difficulty in commenting on Sufi Literature works. 95 2.97 1.12
I do have difficulty in giving information on a literary work. 95 2.93 1.00
I do not have the sufficient knowledge about minstrel literature.  95 2.82 1.17
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3.5. Old Turkish literature
The students feel less competent in this subject when compared to other subjects. The students feel relatively 
more competent in the subjects like giving information about the types of Old Turkish Literature (M = 3.33, SD =
.962), giving information about an Ottoman poet (M= 3.32, SD = 1.00), commenting on verse types of Old Turkish 
Literature (M = 3.32, SD = 1.04) and finding the prosody of the works of this era (M = 3.29, SD = 1.24). On the 
other hand, the least competence level that the students appeared to have are given to the statements I am competent 
in Old Turkish Literature subjects (M = 2.82, SD = 1.08) and commenting on Old Turkish Literature works (M = 
2.75, SD = 1.11). table 5 shows these results. 
Table 5: Participants’ perceptions about their competence in Old Turkish literature
N Mean SD
I can give information about the types of the works in Old Turkish Literature. 92 3.33 .962
I can give information about an Ottoman poet. 92 3.32 1.005
I can comment on the types of Folk Literature poetry. 92 3.32 1.048
I do not have difficulty in finding prosody and rhyme of the works related to Old Turkish 
Literature. 92 3.29 1.245
I can understand the era to which Old Turkish Literature works belong. 92 3.13 .975
I can explain the poetic themes included in the literary work. 92 3.05 1.133
I do not have the sufficient knowledge about the language of Old Turkish Literature. 92 3.04 1.213
I have difficulty in commenting on prose. 92 3.01 1.084
I do have difficulty in giving information on a literary work. 92 2.97 1.032
I am competent in the subjects of Old Turkish Literature. 92 2.82 1.089
I have difficulty in commenting on Old Turkish Literary works. 92 2.75 1.116
4. Discussion and conclusion
At the end of the study, the results of the questionnaire indicated that the prospective teachers of Turkish 
Language and Literature feel more competent in Modern Turkish and New Turkish Literature of four basic subject 
areas; and feel less competent in Old Turkish Literature and Folk Literature. Among these, the most proficient 
subject area of the students is Modern Turkish, and the least proficient area is Old Turkish Literature. It is 
understood that the candidates have enough competence in the following statements given below: 
1. Dividing the words into their roots and suffixes in Modern Turkish and finding the meaning of the words in the 
given text,
2. Giving information about the literary works in New Turkish Literature and commenting on the work,
3. Distinguishing verbal and written cultural works in Turkish Folk Literature and Finding prosody and rhyme of 
the work, 
4. Giving information about the types of the works in Old Turkish Literature and giving information about 
Ottoman poets, 
The statements which the students feel less competent in every subject area are the following:
1. Distinguishing words and phrases of foreign origin in Turkey Turkish and applying orthographic rules, 
2. Giving information about the works and the language of New Turkish Literature, 
3. Giving information about Minstrel and Sufi literature in Turkish Folk literature and giving information on a 
literary work, 
4. Commenting on Old Turkish Literary works and being competent in Old Turkish Literature in general. 
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4.1. Recommendations 
1. The accomplishments for each course and the course content and the methods of the following year courses can 
be revised in every academic year. 
2. The shortcomings can be resolved via offering elective courses. 
3. The teacher candidates can be given the opportunity of doing practice teaching. 
4. Extra courses can be added to the formation programmes to close the gap. 
5. The contribution of the course to the subject specific competency for the Bologna process can be investigated 
in detail,
6. The content of the course and techniques and the methods can be restructured via an analytical approach,
7. It would be beneficial to coordinate MEB (2011)  competencies with Turkish Language and Literature Subject 
specific competency. 
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